Teaching and Learning Project:   Assessment Report

English 90 – Spring 2006

College Wide SLO’s addressed/background information:

Developmental Education : English 90


English 90 Outcome: 
Compose essays with sentences which display a developing syntactical maturity and whose meaning is not impaired by excessive grammar, usage and proofreading errors.

Research Questions:  

1. Do the practices of rhetorical grammar (analyzing and modeling paragraph-level passages to increase understanding of how grammar works with content to convey meaning) and sentence-combining (specifically, teaching sentence“templates” or lexical phrases) improve student outcomes in grammar?

2. 
A. Do students in the teaching community exhibit an increase in their grammatical skills from week two to week sixteen?



B. Is there a gap between the grammatical concepts outlined in the English 90 Course Outline and the grammatical skills students demonstrate in their writing? 
Study design
I. Do the practices of rhetorical grammar (analyzing and modeling paragraph-level passages to increase understanding of how grammar works with content to convey meaning) and sentence-combining (specifically, teaching sentence“templates” or lexical phrases) improve student outcomes in grammar?
1. Method: Participants developed at least four lesson plans using the pedagogical approach of rhetorical grammar . These lesson plans addressed student learning outcomes  relative to mastery of grammatical concepts.  

2. Participants reported on the results of assessing student learning outcomes targeted in those lesson plans, and brought  in samples of student work for the teaching community participants to discuss. 
Study Design
II. 
A. Do students in the teaching community exhibit an increase in their grammatical skills from week two to week sixteen?
1. 
Method: Participants administered two test-based assessments, one in the 4-6th week of classes, and again in the 16-18th week of classes. The same assessment was given both times. The material on the exam assessed understanding and usage of the grammatical concepts outlined in the English 90 Course Outline. 

Description of Proficiency: A score of  70% is considered passing. Therefore, all students scoring below 70% are evaluated as not having mastered the grammar skills being assessed.

Results:  Spring 2006

	Score
	Score expressed in %
	Pre-test:  n=112
	Post-test: n=73

	
	
	# of students in this point range
	# of students in this point range

	0-19
	0-35%
	44 (39%)
	18 (25%)

	20-29
	36-54%
	53 (47%) 
	26 (36%)

	30-38
	55-69%
	13 (12%) 
	17 (23%) 

	
	
	
	

	
	Total students scoring 
	110 (98%) 
	61 (84%) 

	
	38 and below: 
	
	

	
	
	
	

	
	
	
	

	Score
	Score expressed in %
	Pre-test:  n=112
	Post-test: n=73

	
	
	# of students in this point range
	# of students in this point range

	39-49
	70-89%
	2 (2%) 
	12 (16%) 

	50-55
	90-100%
	0
	0

	
	
	
	

	
	
	
	

	
	Total students scoring 
	2 (2%) 
	12 (16%) 

	
	39 and above: 
	
	


The lowest score was 6

The highest score was 47 (85%).

Overall, 12 students passed the post-test out of 73 (16% passing rate). Although the overall numbers are discouraging, there was an increase in passing rates of 14% from one assessment to the next. 
Due to a flaw in the design, students were not specifically instructed to write their names on their exams, and many students submitted their assessments anonymously. However, in the 23 matching sets of assessments, the following results were recorded:
	Student Name
	Pre-test score
	Post-test score
	Difference

	Walter
	7 (13%)
	22.5 (41%)
	15.5

	Miguel M
	11.5 (21%)
	20 (36%)
	8.5

	Krystal B.
	18 (33%)
	38 (69%) 
	20

	Jim P.
	19 (35%)
	33 (60%)
	14

	Edward S.
	19.5 (35%)
	29 (53%)
	9.5

	Justine E.
	19.5 (35%)
	27 (49%)
	7.5

	Ninivet F.
	20.5 (37%)
	22 (40%)
	2.5

	Christopher B.
	21.5 (39%)
	18 (33%)
	-2.5

	Karla P.
	23 (42%)
	41 (75%)
	18

	Krista A.
	23.5 (43%)
	31 (56%)
	7.5

	Fitzpatrick H.
	24.5 (45%)
	9 (16%)
	-15.5

	Derrick L.
	24.5 (45%)
	30 (55%)
	5.5

	Melissa P.
	24.5 (45%)
	32 (58%)
	7.5

	Carlos H.
	25 (45%)
	25 (45%)
	0

	Elizabeth M.
	25 (45%)
	39 (71%)
	14

	Sonia
	26 (47%)
	35 (64%)
	9

	Carlos M.
	27 (49%)
	40 (73%)
	13

	Mandy G.
	28 (51%)
	25 (45%)
	-3

	Garrett H.
	28.5 (52%)
	38 (69%)
	9.5

	Eric H.
	29.5 (54%)
	28 (51%)
	-1.5

	Joey L.
	29.5 (54%)
	40 (73%)
	10.5

	Mary C.
	30 (55%)
	42 (76%)
	12

	Kevin A.
	39.5 (72%)
	39 (71%)
	-0.5


While the matching scores show some instances of increased scores from the first to the second assessment, it is impossible to evaluate the cause of those increases. In addition, there are instances in which scores decreased from the first to the second assessment. 
However, out of 23 students, 17 showed an improvement in scores from the first assessment to the next. The minimum rate of increase was 2.5 points, and the maximum was a 20 point increase. 

II B. Is there a gap between the grammatical concepts outlined in the English 90 Course Outline and the grammatical skills students demonstrate in their writing? 
1. 
Method: Participants administered a writing-based assessment in the 4-6th week of classes. Using an writing assignment, instructors recorded any instance of grammatical error, and categorized those errors as well as frequency of occurrence. 

2. 
The Teaching Community facilitator then summarized those results to see if patterns of grammatical error fell in categories included in the English 90 Course Outline, or if the most frequent errors were in categories not included in the course outline. 

Results: Spring 2006

87 writing samples were scored for grammatical errors

Instructors recorded 860 grammatical errors (this includes every instance of an error made in a variety of categories).

The top five errors are recorded as follows (listed from most frequent occurrence to least frequent occurrence):


Error






Number of total errors


1.  Punctuation errors




204
(24%) This is a large 










category, involving missing 









punctuation, as well as punctuation 








that is contextually correct, but used 








incorrectly. 

2.  Spelling errors




129
(15%) 

3.  Run-on sentences




79
(9%) 

4.  Sentence structure problems:



66
(8%)


missing or unnecessary words

5. Verb tense or form errors



62
(7%)

Meaning or Analysis 
1) The results of test-based assessments may be skewed for a number of reasons: reading skills; narrow parameter for “correct” and “incorrect” answers; text anxiety, etc. Additionally, students may score well in sections in which they can determine how to fashion the “correct” answer by reading the example, rather than by understanding the concept. 
In addition, since by the time the second assessment was administered, students knew that it would not affect their grade for the course, they may have been more prone to leave sections incomplete or undone, which may have skewed results. 

2) Student scores on the assessments were pretty consistent across test categories. In other words, there was no one section of the assessment in which student scores revealed a tremendous disparity in correct answers, with the possible exceptions of run-on sentences, and sentence combining using subordinators
However, it is clear that students have a great deal of trouble with coordination and subordination, and particularly with concession. This has a correlation to the analysis of student difficulty in writing their argumentative essays for English 90 – they have trouble creating concessions and refutations in their essays. What they have trouble doing on a sentence level, they are also having trouble doing on a paragraph level. 

3) Even considering all possible reasons why students may score poorly on such an assessment, a 12 in 73 (16%)  proficiency rate leaves a great deal of room for improvement.
4) In terms of the writing-based assessment, the design left a lot of room for ambiguity. However, it seems clear that concepts included in the English 90 Course Outline are not that far from the concepts students are actually struggling with. 

5) Most participants reported that the pedagogy of rhetorical grammar helped them to create  grammar instruction that was more authentic and focused on the creation of meaning. Some participants did not find the pedagogy useful – perhaps needing more time to internalize the concepts themselves. 
Use of results: 

Action Plan: 

I. Present results to the English/ESL department. 
II. Encourage English 90 instructors to continue to use rhetorical grammar principles in their grammar instruction, distributing information about the pedagogy to those not present in the Teaching Community over the past year 

III.  Encourage instructors to focus on coordination and subordination and all that entails (fragments, complete sentences, punctuation, concession, etc. )
Timeline for Implementation:  Spring 2007

Responsible Parties: Joellen Hiltbrand

Respectfully submitted:  Joellen Hiltbrand, Fall 2006
