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1. College-wide SLO : General Education



Students will think critically and creatively.

      Background Information

 In January 2004, a group of 7 faculty met to begin discussions of assessing students’ ability to think critically in these courses. They decided to show one or more videos from a PBS series entitled Race: The Power of Illusion. Then, students would write an in-class response to questions posed about the subject of the video. The questions were designed to elicit a response that would demonstrate that students could make a cause and effect relationship between the construct of race and the way it was used to justify slavery and dispossession of lands. A rubric was designed to assess student responses as exemplary, proficient or unsatisfactory.

In August 2004, we held a 5 hour flex workshop in which we reviewed student writing in response to the assessment prompt. Each instructor brought examples of student work which they thought either exemplified or challenged the current rubric. As a result, both the assessment questions and rubric were revised. In addition, material was presented on effective presentation of the video. The assessment process was repeated for the Fall 2004 semester, and expanded to include part-time faculty.

In January 2005, we held a 5 hour flex workshop and scored 78 student papers using our rubric.  In August 2005 we held a 3 hour flex workshop and scored 89 student papers.

2. Research Question
 Given the viewing of a video on race and racism, can students enrolled in ethnic/multicultural studies courses establish a cause and effect relationship between the construct of race and the way it was used to justify slavery and dispossession of lands?

3. Study Design

· Method: Students view one or more videos from the PBS series: Race: The Power or Illusion. (Instructors are encouraged to use instructional materials that prepare students for watching the video, help them process the information as they view it, and analyze it afterward with discussion questions.) Within one class period, they do an in-class writing responding to the assessment prompt. 

· Sample


Spring 2004: The assessment was given in 3 sections of ethnic/multicultural 
studies courses: Asian-American Literature (Turnwall), Issues Facing African-
Americans ( Kaiper) and Mythology and Literature of Ethnic Americans ( 
Carbonell)


Fall 2004: The assessment was given in 8 sections of ethnic/multicultural studies 
courses: Drama 15 ( Norris and Cann) Drama 30 (Cruz), English 29LS 
(Caldwell), English 33LS ( Bank), History 46LS (Garcia), History 52LS ( 
Wallace) and SocSci 45LS (Kaiper). A total of 78 student papers were scored in 
the holistic scoring session. (Some papers were eliminated as they were done 
outside of class.)


Spring 2005:  The assessment was given in 7 sections of Ethnic/Multicultural 
studies courses : Drama 15 ( Norris and Cann), English 27LS (Carbonell), English 
28LS (Hiltbrand), History 47LS (Garcia), History 52LS (Wallace) and 
Soc.Sci.45LS (Kaiper). Approximately 50% of the papers were submitted from 
Drama 15.


Fall 2005: We are using the new revised assessment ( multiple choice/short 
answer) and expect participation from: Drama 15LS ( 2 sections), Drama 30S, 
English 28LS, English 29LS, English 33LS, History 46LS and Hist 52LS, and 
SocSci 45LS.

· Scoring Technique/Process

All student work was scored during flex workshops. Facilitators Judy Bank and Nancy Ybarra met prior to the workshop to select 
“anchor” papers that would exemplify our criteria for exemplary, proficient or unsatisfactory responses. The workshop began with a norming exercise to help all participants use the same criteria in scoring the papers. Each paper was then read by two workshop participants. If they disagreed on the score, it was read by a third reader.

4. Description of Proficiency

A rubric was designed to score papers as exemplary, proficient or unsatisfactory. 
(See attached.)

5. Expectations/ Measures for Success


For our first holistic scoring, our goal was to establish a baseline. We have not yet 
discussed our measure of success for the second holistic scoring, but it is likely to 
be set at a certain percentage over that baseline. 

6. Results


Fall 2004: Of the 78 student papers scored, 53% of students were assessed as 
proficient or exemplary; 47% were unsatisfactory.


Spring 2005: Of the 89 student papers scored, 36% of students were assessed as 
proficient or exemplary; 64% were unsatisfactory


There were 5 exemplary papers, 27 proficient papers and 57 unsatisfactory 
papers. 

7. Meaning or Analysis of Results


Fall 2004: We do not yet believe that our results are a true measure of students’ 
critical thinking abilities. Discussion during the flex workshops indicated that 
there is still a good deal of variation in the amount of instructional time 
devoted to the 
teaching of the video, and in the “conditions of assessment”, e.g. 
amount of time allowed for the students to write a response to the 
assessment 
prompt. 


Spring 2005: The high number of “unsatisfactory” papers is cause for concern. In 
addition, there was a high percentage of papers that needed a third read which 
may indicate that despite our attempts to “norm” the scoring criteria, there is still 
a good deal of variability in how readers are applying the criteria. Therefore, we 
decided to experiment with a different assessment format in the Fall 2005. We 
will try a multiple short format, and students will write a paragraph explaining 
their multiple choice answer. Again, we are unsure whether “results” indicate that 
our students are unable to do the critical thinking expected, or if our assessment 
instrument is faulty. Some research has indicated that there are problems with 
trying to assess critical thinking skills in an essay format, as we have been trying 
to do. 

8. Use of Results


As a result of our Spring 2005 flex workshop/holistic scoring session we once 
again revised the assessment question and the rubric. In addition, we more clearly 
articulated the “conditions for assessment” e.g. in class writing, 45 minutes, etc. 
Perhaps most importantly, our discussions led us to the realization that instructors 
of ethnic/multicultural courses need to present a framework at the very beginning 
of the course that lets students know that critical thinking is an explicit 
expectation. Regardless of the discipline it is taught in, students should be told 
from the outset that this is a course in which they will be asked to:

1. State their assumptions

2. Examine evidence that challenges those assumptions

3. Re-evaluate their thinking as they make new connections and see new relationships.


As a result of our Fall 2005 workshop, we have made a major change to the 
assessment instrument. We will use a combination multiple choice/explanatory 
paragraph format in the Fall 2005 sections. 

