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Instructions:  

· Submit this completed form along with a copy of the course outline of record (COOR) or the Experimental course outline of record (900 form) to your Dean/Senior Dean.  

· Submit an ELECTRONIC COPY of this form and the course outline to the Office of Instruction.  

· It is recommended that you consult with the Online Committee, and for GE courses with the GE Committee, as their recommendation will expedite the approval of the Curriculum 

· Committee.

1. Sections of this course may be:


 FORMCHECKBOX 
  Completely Online
 FORMCHECKBOX 
   Partially Online

2. What course management system will you use?


 FORMCHECKBOX 
  Blackboard
 FORMCHECKBOX 
   Other (please specify)

3. Please describe how you will use the options below to achieve regular effective instructor-student contact.  Please give specific examples. 
a. Discussion Board (asynchronous) - Each week, students will post substantial responses to questions and statements about the readings.  Students will also respond to one another’s posts as in a classroom discussion.  Both original postings and responses will be written in standard American English, with no text messaging symbols.  Lectures will be delivered via discussion boards, with opportunities for students to respond and interact with both the teacher and each other.  Students will need to be trained how to use this mode for optimal learning.  Examples of high, medium and low postings may be useful for this.
b. Email – Email will be used as a vital mode of communication amongst the whole class and individually.  Students will work in small groups and use email to complete projects.  Instructor will respond to all student email within one business day (Monday through Friday.)  For example, if a student sends an email on a Friday afternoon, the instructor will respond by the following work day, which would be Monday afternoon.
c. Chat (synchronous) – Chats will be scheduled for informal communication.  Office hours may  also be offered as chats.
d. Telephone/voice mail – As in a face-to-face class, instructor and students will call when necessary.  The telephone will also be used to conduct writing conferences instead of the traditional instructor office conferences.
e. Face to face meetings (groups or individuals) - When physically possible, students may opt to give project presentations in person.  When not physically possible, students may opt for (g) Video tape or webcam.
f. File exchanges (e.g. “digital drop-box”) – Students will submit essays and projects via the drop box.  Students will receive their papers also via the drop box.
g. Other – Internet Web Sites – Students will utilize many websites that highlight or provide historical, geographic, and visual representations of California.
Video tape and web cam – Students may opt to submit a video tape of themselves making project presentations.  These presentations may be completed with a small group or individually.

Webquests and power point – Students may create or explore both these mediums as a method to learn or demonstrate their knowledge.

4.
For each course level student learning outcome, explain and give examples of how students will achieve the outcome in an online learning environment.  (Note:  For partially online courses, if the outcome will be achieved in a face to face environment, simply estimate the number of face to face instructional hours devoted to this outcome – no examples necessary.)

1.  Read critically a variety of texts from the canon of California literature, communicate effectively as a writer and speaker, analyzing and synthesizing these works.

Students will use journals to record first impressions, more personal and emotional reactions to readings. These will be submitted either as email attachments or in the digital drop box on Blackboard.  As with most journals, these initial writings will not be public and will be between the instructor and student only.  However, journals are neither opened-ended nor personal diaries.  Instead, students will be taught how to write a journal as opposed to writing and communicating in a discussion board.  For example, for a journal response, students may be asked to respond to the title of a work and make predictions about it before reading, noting what they may already know, or think they know about a topic; then, after reading the piece, they will write a quick summary and response about what they learned, or how their thinking may have changed.    This will provide students an opportunity to think on paper before going more public with responses to guided questions and statements posed by the instructor on the discussion board.  
For example, after the initial, more personal journal reactions, students will be directed to think about larger issues and themes that resonate throughout the course and the literature.   Here the discussion board will be utilized, requiring students to respond to instructor questions and interact with each other.   Specifically, one such course theme is that of California’s industrialization,  the impact of the people on the land before, during, and after the Gold Rush with readings from Mary Hallock Foote, Ambroise Bierce, Frank Norris, and Upton Sinclair.   Referring to the reading assignments from Foote and Beirce, students can compare and contrast the authors’ perspective on the theme of industrialization,  in terms of human interaction with, reliance on, and the dangers of machines.  Students will need to be trained how to post substantial discussion board responses, both to the questions posed by instructor and to each other.  Models of high, medium, and low responses will facilitate this training process.
2.  Demonstrate an interdisciplinary approach to problem solving by understanding how California’s history, geography, and environments shaped its racial, social, and economic concerns as reflected in the canon of California literature.

In addition to reading the week’s selections, writing personal journals, and engaging in discussion boards, students will explore various websites for further learning and insights about California.  These investigations could be a starting point for further discoveries on their own, perhaps for group or individual projects.  
For example, students will examine primary resources, photographs by Dorothea Lange, an article from the San Francisco Chronicle (1937), a U.S. map, and  an excerpt from Steinbeck’s Grapes of Wrath, to understand the migrant experience during the Great Depression.  Students will compare what they learn from the literature to what they find from the primary sources, noting the importance of different points of view regarding one event.  1)  Does the photograph Highway to the West express any of the ideas in the excerpt from Steinbeck’s Grapes of Wrath?  Why or why not?  Why do you think Dorothea Lange titled the image Highway to the West?  How does Steinbeck’s excerpt help you to understand Lange’s photograph?  2) Referring to the map, students will note states mentioned, routes taken, and geographic obstacles encountered  in Steinbeck’s excerpt.  3) Students will then view the image  Dust Bowl Refugees and analyze the object, people, and setting. 4) Finally they will contrast the two photos.  Students will then read a 1937 article from the San Francisco Chronicle, about Los Angles’ population, population on relief, and the immigration at that time.  5) From these various sources, Steinbeck, Lange, and the SF Chronicle, students will explain the points of view, cite sources of conflict, and pose ideas for circumventing these types of conflicts in the past how these similar conflicts may be avoided in the present.
3.  Think critically and creatively about the themes represented in the various genres of California literature.
The themes represented in California literature are themes reflected throughout the state, of racial diversity, conquest, immigration, and resulting conflict.  However, the idea or myth surrounding California is one of hope, hope for new beginnings in an unconquered and oftentimes wild land.  These two tensions of conflict and hope are present in most of the literature as well as in the minds of the inhabitants.  
Students can read the literature as usual, but in an online class, they can also “visit” or actually “see” the world of the “haves” and “have-nots” in California, utilizing both the internet to learn more and then make webqests or power points to demonstrate knowledge.  For example, after reading the novel, Tortilla Curtain, a  story about the clash of values between a southern Californian realtor and a couple of young, illegal, migrant workers, students could develop webquests or power points to compare  and contrast California’s current  and past migrants’ experiences.   This project is a natural and logical progression after students have already studied the migrant experience as depicted by Steinbeck and Lange.  Students should consider the questions:  How are the economic realities of the 1930’s different and similar to those of the early 21st Century?  What is the hope that propels migrants to the state?  What are the obstacles they encounter once here?  Is the trip worth the sacrifice?  The answer to these questions can be answered visually, via a power point or webquest.  Sometimes a picture really is “worth a thousand words.”
4.  Consider the ethical implications inherent in knowledge, decision-making, and actions of both historical and literary figures and groups by discussing California literature within its multicultural, historical, cultural, and political context.  

The weekly discussion board questions should direct students to larger themes and ideas.  For example, the course begins with the oral stories, poems, chants, prayers, and dances from the California Native Americans.  Thus, students should be able to infer and articulate the values and beliefs of these early people from the readings.   For example:  1) What beliefs and values are reflected in the selections?  Explain your conclusions with support from the texts.    2) How do any of the beliefs or values reflected in these selections compare to modern or traditional beliefs as you know them?  3)  How would these differing values cause conflict between the native Californians and the early Spanish missionaries?  How are some of these conflicts still present today?    

5. Develop a worldview of how the literature, culture, environment, and history of California are unique from any other region.  

Geographically, socially, economically, culturally, California is vastly different from any other state in the union or from any other country in the world. Simply reading this, however, is not as memorable for students as actually seeing some of the state’s unique qualities and learning about its history.  There are many excellent websites that provide maps, photos, letters, diaries, and timelines that engage active learning about the state and its unique history.  

For example, most students know about the Gold Rush, but few realize the enormous impact it had on the area before it was a state and still today.  James Rawles notes that “The subsequent discovery of gold in the foothills of the Sierra launched the greatest mass migration in the history of the United States up to that time (California, An Interpretive History, 2002, 97).  This discovery changed the face of California, impacting the entire United States and the world as people rushed to the state in search of easy fortunes.  To this end, these people literally changed the land and the culture.
In addition to reading fiction from this time, students may work in virtual groups to study and present their findings about some of these changes.  Working in Blackboard groups, students can describe the city of San Francisco before, during and after the Gold rush.  Another group can describe the Territory of California also before, during and after the Gold Rush.  And thirdly, another group can research and describe the US before, during and after the Gold Rush. In addition students should consider other questions and themes:  How did the lure of distant travel and the possibility of independent wealth affect family relationships?  How did the concepts of race, gender, and class change?  How did the morals and values of the Gold Rush permeate into the greater culture?  Where did all the people come from and what were their values?  Power point presentations or WebQuests will be used as the medium for expressing knowledge learned.  The instructor should provide sites from which to begin as the number of resources is huge.
http://www.museumca.org/goldrush/art.html   
     http://www.museumca.org/goldrush/ 
http://www.tfaoi.com/newsmu/nmus10g.htm
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5. For completely online GE courses only:  How do you propose to integrate the oral communication (speaking) criterion into your completely online course?  Explain how the course will incorporate both aspects of the oral communication criterion in a completely online course.  (Reviewed by the GE Committee)
a. GE courses are required to “provide regular opportunities for students to explore ideas and communicate orally.” Explain how such small group activities will be achieved in a completely online course using technologies such as:

i. Telephone (teleconference/web conference) – Instead of face-to-face office writing conferences, students will submit papers electronically and then discuss the paper with instructor on the phone.  Both instructor and student will have a copy of the paper while discussing, paragraph by paragraph or line by line, the paper’s ideas and content as well as format, organization, and grammar.
ii. Synchronous Chat – This is the most informal mode of communication and thus replicates the more informal nature of natural conversation as occurs in a classroom.  Grammar, syntax, and even organization often do not follow SAE (Standard American English) since many speakers do not follow the same.  However, chats must be on-topic and courteous.  Students will feel most relaxed in this mode, using text messaging icons.  As in a face-to-face classroom, some students will be more adept, yet in an online mode, all will have a bit more time to think before “speaking”.  Although weekly attendance is required, the time necessary to “write” an otherwise oral response is longer than in a face-to-face environment, so sufficient time must be allowed for students to compose their thoughts in this forum.  Consequently a three hour face-to-face class may require a student to write (respond) on a discussion board or 45 minutes, read (listen to a lecture for 45 minutes) and engage in a 45 minute chat. These activities all require time spent thinking before responding, discussing, or chatting.
Since the draw for students to enroll in an online class is lack of specific time to attend, synchronous chats may have to be offered at several, selected times throughout the day or days to allow for full participation.  The organization of various forums on the same topic will be similar to structuring study groups or tutoring sessions.  Not all students can attend at the same time, so the instructor will poll students for time preferences and then schedule times accordingly.  Each forum ideally should have at least three students for a real-time chat, also similar to small group work in a face-to-face class. 

Office hours may also be offered as chats with the instructor online at regularly scheduled times.

iii. Asynchronous/discussion board – This mode will be the most effective for delivery of lecture material, student-to-teacher, and student-to-student communication.  Most importantly, students need how to communicate in this mode as text messaging icons and short-hand is not  appropriate.  Students should be provided with models and rubrics to help them learn how to communicate on a discussion board.  In a three-hour, three unit course, students should be expected to spend time  writing out their responses, checking for spelling and grammar as in any written, academic work.  Then they can post their responses and subsequent responses to other students’ thoughts and ideas.
b. In GE courses, “students should demonstrate the ability to speak effectively both in small groups and whole class presentations.” Explain how such presentations will be accomplished in a completely online course using technologies such as:

i. Web conferencing

ii. Video clips (audio visual recording) – All students must present one major project to a group, detailing their process and discoveries.  In addition to recording a presentation to a camera only, hence no real audience, students must perform their presentation, and capture on video, a group of at least 10 people.  These may include some family and friends, often more difficult to perform for than strangers.  These presentations must be video-taped with a quick sweep of the audience, too.  Audience participants should  submit critiques of the performance, either simple forms to complete or open-ended questions.    Oral presentations should be a summary or retelling of a written project or report.
iii. Oral Presentation to an audience with authorized proctor- students may present pertinent excerpts from the California Literature course to other students either in the California Literature class, or a California history course at a community college or in an elementary school, most likely in a 4th grade class, when California history is studied in depth as required by the state of California.  For students who prefer to present to peers, without being video-taped, the instructor will organize small groups of students within travel-distance to meet on campus to be the audience.  Instructor should be present at all on-campus presentations.  When a presentation is made off-campus and students do not wish to be taped, an authorized proctor must complete a brief evaluation for submission with student’s project.
iv. Other similar technology- Students may create webcasts/podcasts of presentations.
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