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Institutional Student Learning Outcomes
Implementation date: Spring 2007
The development of institutional SLOs is overseen by the Teaching and Learning Project in collaborations with the General Education Committee, the Occupational Education Committee, the Developmental Education Program, the Student Services Advisory Committee, and the faculty and staff representing the Library & Learning Support Services.  
Check the institutional student learning outcomes (or category of outcomes) below that are reflected in your course: 

 FORMCHECKBOX 

General Education SLOs (Recommended by GE Committee)
At the completion of the LMC general education program, a student will:

1. read critically and communicate effectively as a writer and speaker.

2. understand connections among disciplines and apply interdisciplinary approaches to problem solving.

3. think critically and creatively

4. consider the ethical implications inherent in knowledge, decision-making and action.

5. possess a worldview informed by diverse social, multicultural and global perspectives. 

(Each of the above student learning outcomes for the general education program has a written explanation with illustrations and examples of its application within courses, as well as specific assessment criteria. Consult the GE program information pages.) 

 FORMCHECKBOX 

Occupational Education SLOs (Recommended by Occupational Education Committee)
At the completion of the LMC occupational certificate or degree, a student will:


1.
 FORMCHECKBOX 
  Be academically prepared to obtain an entry-level or a mid-level position in their industry.  


2.
 FORMCHECKBOX 
  Apply critical thinking to research, evaluate, analyze and synthesize information. 


3.
 FORMCHECKBOX 
  Demonstrate strong communication skills (written and/or oral) and interpersonal skills  

      (customer service and team work).


4.
 FORMCHECKBOX 
  Appropriately apply industry materials and technology.


5.
 FORMCHECKBOX 
  Demonstrate the skills and knowledge necessary to take and pass certification exams for     

                                career advancement in their industry.

(Individual certificates or degree programs in occupational education may adopt some or all of these SLOs. Please check all those that apply to this course.)

 FORMCHECKBOX 
 
Developmental Education SLOs (Recommended by Developmental Education Committee)
At the completion of the LMC Developmental Education Program, a student will:

1.
 FORMCHECKBOX 
  Demonstrate the skills necessary for the first transfer level courses in English and Math or for the English and Math competencies for the Certificate of Achievement.

2.
 FORMCHECKBOX 
 Think critically to construct meaning and solve problems.
3.
 FORMCHECKBOX 
 Read with comprehension.
4.
 FORMCHECKBOX 
 Communicate effectively both in writing and orally.

5.
 FORMCHECKBOX 
 Demonstrate the characteristics, habits, and attitudes of an effective learner.
 FORMCHECKBOX 
 
Student Services SLOs

1. 
LMC students will demonstrate proficiency in the use of college on-line services.

2. 
LMC students will demonstrate proficiency in self-advocacy.
 FORMCHECKBOX 
 
Library and Learning Support Services SLOs

LMC students utilizing various Library and Learning Support Services will:

1. access and effectively utilize available campus Library and Learning Support Services.

2. apply knowledge learned and competencies gained from using Library and Learning Support Services to academic coursework and assignments.

3. demonstrate information competency skills needed to meet the research demands of academic course work and life long learning.
 FORMCHECKBOX 
 
None of the Above

Program-Level Student Learning Outcomes (PSLOs)

Identify the program (eg. Nursing, Engineering), major (eg. Music, Chemistry), or sequence of courses (eg. ESL) to which this course belongs. List 3-8 over-arching or broad student learning outcomes for the program, major, or course sequence that this course is designed to help students attain.

1.  Read independently for a variety of purposes in college-level materials

2. Read using a critical thinking, problem-solving approach

3.  Respond coherently to text in critical, creative and personal ways

4.  Write logical, coherent, developed academic essays

5.  Observe, monitor and evaluate strengths and weaknesses, then apply feedback to improve  skills and learning

6.  Use college resources to increase learning effectiveness

 
Course-Level Student Learning Outcomes (CSLOs): What abilities will the student have at the end of this course?
List 3-8 over-arching or broad student learning outcomes for this course. These are the course “objectives” written in terms of what the student will know or be able to do at the end of the course. Title V requires that courses for Associate Degree credit must have SLOs that “reflect critical thinking and the understanding of application of concepts determined by the curriculum to be at college level”. Relate these course-level SLOs to the program-level SLOs and/or Institutional SLOs, as appropriate.

1. Read actively and demonstrate critical thinking skills, through the ability to summarize, analyze, evaluate and synthesize pre-college readings. Analyze how the social-cultural-historical context of both the reader and the text influence the reader’s interpretation.  (PSLO 1,2; ISLO-DE 2,3) 

2.    Write, revise and edit expository essays which integrate and synthesize course readings and are clearly focused, fully developed, and logically organized.  Compose essays with sentences which display a developing syntactical maturity and whose meaning is not impaired by excessive grammar, usage and proofreading errors. (PSLO 3, 4; ISLO-DE 4)

3. Demonstrate awareness of their own reading, thinking and writing processes and monitor their learning. (PSLO 5, 6; ISLO-DE 5)

CSLO Assessment Criteria: 
Give the criteria that will be used to judge whether students have attained the course-level student learning outcomes.
1.    To demonstrate the ability to read actively and demonstrate critical thinking skills, students will summarize, analyze, evaluate and synthesize pre-college readings and analyze how the social-cultural-historical context of both the reading and the text influence the meaning-making process the reader’s interpretation. Their work will be assessed by the following criteria:

•    Reading strategies selected are effective in improving active and critical reading.

•    Summaries demonstrate comprehension of assigned readings by clearly identifying the author’s main point (thesis) and supporting ideas, paraphrasing and quoting key words and phrases when necessary to avoid plagiarism 

•    Written work demonstrates ability to make connections and distinctions between their own ideas, their classmates’ ideas and the ideas found in the text, in order to construct a more complex perspective (synthesis). 

•    Inferences are supportable and defendable based on text.

2.    To demonstrate the ability to write, edit and revise expository essays, students will create essays which integrate and synthesize course readings, are clearly focused, fully developed, and logically organized, and are composed of sentences whose meaning is not impaired by excessive grammar, usage and proofreading errors. Their work will be assessed by the following criteria:

•    Prewriting techniques selected (brainstorming, freewriting, clustering, listing, journals) are effective in generating ideas for their essays.

•    Revisions of essay drafts respond to feedback given, both in terms of depth and relevance of ideas as well as editing.

•    Ability to formulate a working thesis (controlling idea/purpose) for their essays and refine/clarify it as they move through the writing process

•    Effective integration of sources in essays, using quotes (long and short) and paraphrasing, using MLA  conventions

•    Avoidance of  plagiarism by synthesizing ideas and quotes from sources (whether given by the instructor, or researched by the student)

•    Paragraphs are headed by clear, appropriate topic sentences that address an aspect of the thesis

•    General ideas (as expressed in the thesis and topic sentences) are supported with adequate specific ideas: examples,  illustrations, statistics, reasons, anecdotes, quotes from sources, as well as explanation of HOW and WHY the specific ideas they provide support their position

•    Ideas are logically organized through appropriate academic essay structure (introduction, body paragraphs, conclusion) that both guides their reader and further emphasizes the point they wish to make. Writing is organized appropriately for purpose (compare-contrast, synthesis, persuasion, etc).
 •   Use of strategies such as concession and rebuttal in order to take on opposing viewpoints and strengthen their thesis.   
 •    Effective use of persuasion strategies in writing persuasive/argumentative essay (readings are provided by the instructor).
 •    Appropriate use of coordinators and subordinators to join sentences and show logical relationships between ideas (Cause and Effect, Comparison and Contrast, Condition, Concession). 

•    Use of effective proofreading practices in written work, resulting in no more than four errors per page (practices include finding and fixing sentence fragments, run-together sentences, subject-verb agreement, verb tense, shirt in person. homonyms, capitalization, and spelling errors).

3.    To demonstrate awareness of their own reading, thinking and writing processes and monitor their learning, students will complete written and oral assignments in which they will assess their strengths, evaluate their challenges, and create action plans to help them improve their skills. Their work will be assessed by the following criteria:

•    Self-evaluation of strengths and weaknesses as a reader, writer, and class participant shows accurate self-reflection, and uses specific examples to support evaluation.

•    Creation of plans to correct and improve needed skills (focus, work habits, skill development, etc).
· Evidence of completed resource-related assignment done in collaboration with library staff. 

· Evidence of completed or updated educational plan.

Assessments: What instruments (eg. tests, papers, projects, assignments etc.) will be used to assess student learning outcomes? 

CSLOs A-C: Summaries, Reading Responses, Reading Journals, Essay Assignments, Oral Presentations. These assignments require students to think critically and creatively about the material they read, identify major and supporting points, discuss similarities and differences between reading selections, evaluate authors’ arguments, and make inferences from implied ideas in texts. They also require students to describe and evaluate main ideas of texts, identify and avoid basic logical errors, and to consider and be articulate about points of view different from their own. In addition, assignments may require students to identify and monitor their own learning processes, and create plans for assistance and improvement.
Sample Assignment: Using Graphic Organizers to Understand a Reading’s Organizational Structure and Content
Students work in groups to discover the argument in a particular essay and outline the main points supporting the argument in  Christina Asquith’s “A Real Education,” identifying the introduction, body, and conclusion in the process of outlining the author’s argument.  

Sample Assignment: Identifying Your Learning Process
Students write a 1-2 page letter discussing their own challenges either in high school or college.  Some may even choose to include reading problems that began in elementary school. They should be able to make a connection between the points made in the article “To Be Educated” by Barbara Jordan’s and their own challenges as readers and learners.  The letters show the students’ ability to reflect on their own learning process.

Sample Summary Assignment
Students write a summary of “A Campus Fad That’s Being Copied: Internet Plagiarism,” making sure they properly paraphrase the author’s ideas. The final draft of the article should include one quotation (no more than one sentence long), using a parenthetical citation within the body of the summary.

Sample Sentence-Combining Assignment (using Black Boy by Richard Wright):

 THREE SENTENCE-COMBINING TECHNIQUES 

•    Comma + coordinator (FANBOYS: for, and, nor, but, or, yet, so). Ex: She left, but she didn’t go far.

•    Use a subordinator (although, because, while, since, as, if, even though, before, after…see Fog City chapter 2  (run-ons) for more.) Ex: Wright was passionate about reading whereas many people today prefer TV and MySpace.

•    Use a semicolon. Ex: He was my nemesis; he was the boy who tore my heart to shreds.

Students combine a list of sentences from the text provided by the instructor. For each sentence, they must use one of the three techniques above—use semicolons the least often—and label each one with the technique they used. When done, they find out how Wright did it, and copy down Wright’s version, labeling it with the techniques he used. They then reflect on which way they like best and put a star by it.

 CSLOs A-C: Students will produce approximately 7,500 – 9,500 words including revisions, of which 4,500 must be formal, final-draft quality work. Essays are to be at least 2 – 3 pages in length at the beginning of the semester and progress to at least 4 – 6 pages in length by the end of the semester

Types of writing to be assessed:
•    The major focus will be thesis-driven, academic essays.

•    At least two of the essays will require some sort of synthesis: students will draw upon multiple sources of information to give background information, support a thesis, and/or argue against points of view --  both within individual paragraphs and the essay as a whole. 

•    At least one of the major essays will be a persuasive/argumentative essay  -- a carefully reasoned, well-supported argument on a debatable subject which summarizes and responds to alternative views, and persuades the reader to move toward or adopt the writer’s claim. 
•   Students learn the organizational strategy of compare-contrast writing, and may be assigned a compare-contrast essay as one of the major essays. See ASSESSMENTS for sample compare-contrast essay assignments.

 The Major Essays
•    Students are expected to complete at least four typewritten essays which draw upon and synthesize the readings. Essays are to be at least 2 – 3 pages in length at the beginning of the semester and progress to at least 4 – 5 pages in length by the end of the semester, as students grapple with more challenging cognitive tasks in their writing. For example:

•    Essay #1        2-4 pages

•    Essay #2        3-5 pages

•    Essay #3        3-5 pages

•    Essay #4        4-6 pages (Essay 3 and/or 4 should be the persuasive/argumentative essay.

 At least one of the major essays will be a persuasive/argumentative essay, a thesis-driven essay on a contemporary issue that synthesizes at least three but no more than five sources, all provided by the teacher or found within the course reader. In this paper, the student should synthesize several points of view and show a clear awareness of the points of view with which she or he disagrees. This awareness can be shown through writing strategies that summarize, concede, and refute opposing views. 
•    All essays will be based on, and integrate readings assigned by the instructor

•    One essay will be about the full-length work.

· Written instructions and guidance (scaffolding) will be provided for all major essays. 

•    The instructor will provide written feedback on at least 3 of the rough drafts of all four major essays.

•    Students will also write at least one 3 to 4 page (double-spaced) in-class essay.
•    Students will participate in evaluating their own and their peers’ writing, making thoughtful suggestions and comments using an assessment guide provided by the instructor. 
· All writing assignments should be evaluated using the English 90 rubric provided by the department as a basis for developing rubrics specific to particular assignments.  

B. Summaries and other smaller writing assignments. Other written assignments include summaries, reading responses, Blackboard postings, and self-reflective writing (CSLO D).  

Sample Essays Utilizing Comparision
A) In this essay you will compare and contrast two articles.  4-6 pages. Like other essays, you must defend a thesis with rich details and analysis. Also, you must follow the format for organizing compare-contrast essays that we will go over in class.

 Compare and contrast one of the schools described by Mike Rose in the Possible Lives excerpt with the school described by Mary Crow Dog in “Civilize Them With a Stick.” Based on this comparison, what in your view makes a good school? In the ideal world, what would schools be like?  (In Rose, focus on the part about the classroom of Yvonne Divans Hutchinson in Los Angeles (Rose 14-19).)

 B) Imagine that you have been hired by the Department of Education as a consultant. The Department is concerned about the national education system, and is doing research to find out what can be done to improve it.

Write an essay examining the American and Japanese educational methods, and noting the advantages and disadvantages of each system. Your thesis statement should consist of your conclusion about EITHER which system you think is best for the United States and why OR what combination of the two systems you think should be implemented.

Sample Essay Utilizing Synthesis
You have read three articles about the problem of unethical behavior in America, in which authors discuss their perspectives about the complexities of ethics in modern American society. The authors’ perspectives and focal points in terms of ethical and unethical behavior may differ. Your goal is to develop your own informed perspective about how to combat unethical behavior in America..

ASSIGNMENT: Write an essay in which you answer the following question: What social changes should we make to combat the problem of unethical behavior in American society?  Your essay must analyze and integrate all three of the articles you have read about the issue.

 

Method of Evaluation/Grading:  Explain how “the course provides for measurement of student performance in terms of stated course objectives”, Title V.  (LMC calls “objectives”, CSLOs.) Grading should be based on demonstrated proficiency in achieving the learning outcomes. Referring back to the CSLO assessment criteria, contrast A-level work with C-level work. In addition, indicate the percentages or points (or a range of percentages or points) for each type of assignment
CSLOs #1, 2, and 3: These CSLOs reflect the design of an integrated reading and writing curriculum: reading, writing, and critical thinking are roughly equally weighted (although the essay assignments, reflecting an integration of these skills, are worth approximately 60% of the total grade). The self-monitoring aspect of the course, while integrated into the other skills, is of less weight in the total grade.

 The “A” student will have demonstrated the ability to:
 Take notes that accurately identify main points and respond to an author with relevant and insightful questions. Write concise summaries that have complete opening statements and identify the author’s main point (thesis) and supporting ideas, paraphrasing and quoting key words and phrases when necessary to avoid plagiarism. Summary is clearly organized, free of personal opinions and displays a clear comprehension of main idea.

 Writings in response to readings demonstrate the ability to make connections and distinctions between multiple sources, in order to construct a more complex perspective. Inferences from readings are supported and defended using textual evidence.

 Writings, instructor observation and self-assessment also demonstrate ability to monitor and evaluate individual reading, writing, and work habit skills given clear criteria to do so. They demonstrate the ability to choose strategies that work in meeting the demands of different tasks, and in improving skill development in these areas.

 Write essays characterized by a clear focus with a stated thesis statement, showing a thoughtful consideration regarding the assignment, clear topic sentences that are relevant to the thesis, paragraphs that contain abundant specific examples and show thoughtfulness (e.g. analysis, reflection, explanation, commentary, synthesis), smooth integration of source material using correct MLA standards, and conclusions that tie together ideas and provide closure. Sentences demonstrate use of sentence-combining strategies to join sentences and show logical relationships between ideas, as well as use of effective proofreading practices in written work, resulting in no more than four errors per page. Essays show evidence that the student has completed, comprehended, and evaluated relevant readings, and has understood the writing task (including appropriate understanding of audience and appropriate organizational strategy). The essays fully respond to the challenges of the assignment.

 The “C” student will have demonstrated the ability to:
 Take notes that usually identify main points, but may show confusion between main and supporting ideas. Write summaries that have complete opening statements and identify the author’s main point (thesis) and supporting ideas. The ideas are adequately paraphrased, and/or show attempts at correctly integrating quotes to avoid plagiarism.  Summary is adequately organized, free of personal opinions and displays a general comprehension of main idea.

 Writings in response to readings demonstrate ability to make connections between multiple sources, but the arrived-at synthesis of ideas may be superficial. Inferences from readings display attempts at support using textual evidence.

 Writings, instructor observation and self-assessment demonstrate attempts to monitor and evaluate individual reading, writing, and work habit skills; however, ability to do so may be inconsistent and/or superficial. The student may choose strategies that work in meeting the demands of different tasks, but occasionally may not persist in pursuing those strategies.

 Write essays characterized by an identifiable focus with a recognizable thesis statement  and a recognizable organizational structure, although essay may not maintain clarity as the result of a lack of transitions or unclear topic sentences. Paragraphs provide development of the thesis/topic sentences through specific examples; however the support may be minimal, predictable, or reflective of gaps in student comprehension of reading materials.  Essays display integration of source material using MLA standards, although work may contain errors in formatting. Sentences may demonstrate rudimentary or occasionally flawed use of sentence-combining strategies to join sentences and show logical relationships between ideas, as well as proofreading errors that may impede understanding. Most sentences are generally acceptable. Essays show evidence that the student has attempted to complete the writing task, and has completed and comprehended relevant readings, although comprehension and/or organization may be faulty. The essays meet the assignment’s minimal requirements.

Course Content: Provide the detailed content of the course. 

It is the intent of the department that English 90 be a course that engages students and speaks to their issues and concerns. The classroom environment needs to be supportive, engaging, and challenging; support services such as counseling and tutoring need to be readily available and easily accessed. From the beginning, students need to receive encouragement and information to persist in the English sequence to whatever course level meets their educational/occupational goal.

Instructors will closely monitor student success and keep lines of communication open with students, regularly giving oral and written feedback to each student. Such communication can take the form of comments on essays and other writings, progress reports, teacher-student conferences (in-class or out), email and phone contact. Students should write frequently and receive regular feedback on their writing with the opportunity to revise based on feedback given.

 It is critical to keep in mind that this is an integrated reading and writing course. Reading should be explicitly taught and regularly assessed through students’ writing in response to readings, e.g. summaries and paragraphs, and through students’ use of effective strategies such as annotating, questioning, reflecting, analyzing, etc.

In order to be well prepared for English 100, students must demonstrate the critical thinking skill of synthesis in their writing

Organization of the course should be largely theme-based (not based on rhetorical modes). Usually this means that during a 3, 4, or 5-week unit, all the readings will be about a theme, a topic, and the essay and writing assignments during that unit will also be about that theme. The whole semester, then, may consist of 4 theme-based units. Sometimes instructors devise a theme for the whole semester.

 The LMC English/ESL department believes that we are not only preparing students for future academic endeavors; we are preparing them to be citizens and to be members of diverse and complex human communities. We therefore ask all English faculty to include diverse perspectives and important issues in society in the assigned readings, themes, and writing topics of the course.

 A.)     Active and critical reading

1. The readings:

•    One or two full-length works (from the dept’s Approved Books list)

•    Short nonfiction articles at a precollege level (article length will usually be 3-6 pages). See the department’s Approved Book List for sample readings.

2. Reading skills:

•    Students will explain how the social-cultural-historical context of both the reader and the text influence their interpretations of texts.       

•    Using a variety of strategies to enhance reading comprehension and to connect their reading to personal experience and prior knowledge: previewing, questioning, skimming, annotating, and metacognitive strategies such as comprehension monitoring.

•    Identifying the shape of text (e.g. introduction, body, conclusion) by reading non-fiction essays and articles

•    Students will demonstrate their comprehension of assigned readings by writing concise summaries that identify the author’s main point (thesis) and supporting ideas, paraphrasing and quoting key words and phrases when necessary to avoid plagiarism

•    In response to readings, students will craft thoughtful responses and create thoughtful questions based on their own and their classmates’ experiences, as well as the authors’ experiences as expressed in the readings.

•    Questioning assumptions and detecting biases inherent in the text, themselves and others by considering purpose, tone, voice, and audience.

•    Making connections and distinctions between their own ideas, their classmates’ ideas and the ideas found in the text, in order to construct a more complex perspective (synthesis).

•    Drawing inferences that they can support and defend with the text.

 B.)     Writing, with a focus on essays.

 1. Focus and thesis:  

• Formulating a working thesis (controlling idea/purpose) for their essays and refining/clarifying it as they move through the writing process.

 2.Generating, selecting, fully developing, and relating their ideas:

• Supporting their general ideas (as expressed in the thesis and topic sentences) with adequate specific ideas: examples, illustrations, statistics, reasons, anecdotes, quotes from sources.

• Analyzing, interpreting, and synthesizing the information they present in their papers. Explaining HOW & WHY the specific ideas they provide support their position as expressed in the general  ideas    

• Avoiding plagiarism and correctly incorporating quotes from in-class readings and outside sources into their essays, by using MLA documentation

• Using an appropriate tone for audience and purpose, varying their writing styles as needed for different social contexts and readers

• Avoiding basic logical errors and pitfalls of argumentation such as oversimplification, hasty generalizations, either/or thinking, name-calling.

 

3.)     Logically organizing ideas:

• Writing an opening paragraph that introduces the subject and contains a clear thesis
• Writing coherent body paragraphs headed by clear, appropriate topic sentences that address an aspect of the thesis.
• Using transitions which link ideas within and between paragraph
• Writing a conclusion that ties together the ideas discussed in the essay and leaves the reader with a satisfying sense of closure
• Organizing compare-contrast writing, organizing a persuasive/argumentative essay, and other essays and writing assignments. 

 

4.)    The writing process: Prewriting, writing, revising, and proofreading.

•    Prewriting: reading, note-taking, thinking, brainstorming, freewriting, mapping, outlining

•    Writing

•    Revising: content changes, including major ones, such as making a new outline and/or thesis, the total rewrite, adding and taking out sections, etc.

•    Proofreading: spelling, grammar, punctuation, etc. Also includes citations & formatting

 

5.) The writing assignments:  

 A. Types of writing to be taught:
•    The major focus will be thesis-driven, academic essays.
•    At least one of the essays should teach students to use the organizational strategy of compare and contrast to support a thesis..

•    At least two of the essays will require some sort of synthesis: the drawing upon of more than one source of information to support the thesis and present an argument.

•    At least one of the major essays will be a persuasive/argumentative essay -- a carefully reasoned, well-supported argument on a debatable subject which summarizes and responds to alternative views, and persuades the reader to move toward or adopt the writer’s claim. 

.

 

B.) The Major Essays
•    Students are expected to complete at least four typewritten essays which draw upon and synthesize the readings. Essays are to be at least 2 – 3 pages in length at the beginning of the semester and progress to at least 4 – 5 pages in length by the end of the semester, as students grapple with more challenging cognitive tasks in their writing. For example:

•    Essay #1        2-4 pages

•    Essay #2        3-5 pages

•    Essay #3        3-5 pages

•    Essay #4        4-6 pages (Essay 3 and/or 4 should be the persuasive/argumentative essay.

 At least one of the major essays will be a persuasive/argumentative essay, a thesis-driven essay on a contemporary issue that synthesizes at least three but no more than five sources, all provided by the teacher or found within the course reader. In this paper, the student should synthesize several points of view and show a clear awareness of the points of view with which she or he disagrees. This awareness can be shown through writing strategies that summarize, concede, and refute opposing views. 
•    All essays will be based on, and integrate readings assigned by the instructor

•    One essay will be about the full-length work.

· Written instructions and guidance (scaffolding) will be provided for all major essays. 

•    The instructor will provide written feedback on at least 3 of the rough drafts of all four major essays.

•    Students will also write at least one 3 to 4 page (double-spaced) in-class essay.
•    Students will participate in evaluating their own and their peers’ writing, making thoughtful suggestions and comments using an assessment guide provided by the instructor. 
All writing assignments should be evaluated using the English 90 rubric provided by the department as a basis for developing rubrics specific to particular assignments.   

C.) Summaries and other smaller writing assignments. Other written assignments include summaries, reading responses, Blackboard postings, and self-reflective writing (CSLO D).

 

D.) Grammar, proofreading, and syntactical maturity.

1. Syntactical maturity:

•    Developing the knowledge and skills necessary to engage in effective sentence combining practices:    

o    Using coordinators and subordinators to join sentences and show logical relationships between ideas (Cause & Effect, Comparison and Contrast, Condition, Concession).

o    Using these strategies in their written work

 2. Proofreading (editing):

• Developing the knowledge and skills necessary to engage in effective proofreading practices: finding and fixing sentence fragments, run-together sentences, subject-verb agreement, verb tense, shift in person, homonym, capitalization, and spelling errors.

• Using these strategies in their written work, with no more than four errors per page.

E)    Awareness of one’s learning process, developing the habits of a college student.

1.    Regular reflections on the learning process, in writing and discussed in class

•    Developing the knowledge and skills necessary to monitor student’s own strengths and areas needing improvement:


•   Monitoring one’s own reading and writing process, and creating plans for improvement of focus, work habits, and skill development
•   Identifying thought patterns while reading, developing ability to self-monitor while reading, strengths and weaknesses as a reader

•   Learning to schedule adequate time for the entire writing process

•   Learning to manage the process of prewriting (reading, taking notes, freewriting, mapping, outlining, etc.)
•   Learning to manage the process of revising and editing drafts
•    Identifying college resources to assist with individual needs, and accessing those resources (counselors, library, Reading and Writing Center, in-class tutoring, EOPS, etc.). Working with library staff to complete a resource-related assignment. 

•    Seeing a counselor to develop or update an Educational Plan.

•    Using individual metacognitive abilities in partnership with classmates to identify similarities and differences in ways of thinking, and to facilitate greater text comprehension.
Instructional Methods: Check all the instructional methods that will be used in teaching this course. Keep in mind that the method of instruction and activities should relate to the CSLOs.

 FORMCHECKBOX 
 
Lecture
 FORMCHECKBOX 
 
Lab
 FORMCHECKBOX 
 
Activity
 FORMCHECKBOX 
 
Problem-based Learning/Case Studies
 FORMCHECKBOX 
 
Collaborative Learning/Peer Review
 FORMCHECKBOX 
 
Demonstration/Modeling
 FORMCHECKBOX 
 
Role-Playing
 FORMCHECKBOX 
 
Discussion
 FORMCHECKBOX 
 
Computer Assisted Instruction
 FORMCHECKBOX 
 
Other (explain)  _______________________________________
Textbooks: Indicate name of text (or list of text choices), author, publisher and date of publication. Date of publication has to be within 5 years of authoring course outline.  For degree applicable courses, text should be College Level. Include sample pages and the contents page of the instructor designed module if it is the only text.
The following are suggestions based on the Approved Book List compiled by the English/ESL department. This list is revised annually and can be found by contacting the department Chair. 

TEXTBOOKS
 Author            Title                                    
Bachmann        Between Worlds                            

Boeck/Rainey    Interpretations                                

Fjeldstad            The Thoughtful Reader                                    

Goshgarian        Contemporary Reader    
NOVELS

Author    
Title

Anaya   
 Bless me Ultima

Atwood            Handmaid’s Tale

Butler            
Kindred

Dorris            
A Yellow Raft in Blue Water
Hillerman        Listening Woman

Hornby            About a Boy

Karr            
The Liar’s Club
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