Developmental Education Committee

Minutes

November 27, 2007

Present: Gabriella Boehme, Catherine Cook, Karl Debro, Ruth Goodin, Joellen Hiltbrand, JoAnn Hobbs, LePham Le, Richard Livingston, Carol Love, Sandra Mills, Gail Newman, Michael Norris, Gil Rodriguez, Myra Snell, Nancy Ybarra, Michael Yeoung

Approval of Minutes of October 23/Approval of Today’s Agenda

Approved

Announcements

· Next BSI workshop will be held Thursday, November 29 from 2:30-4:30 in L105. The effective practice to be discussed: Counseling support provided is substantial, accessible, and integrated with academic courses/programs.

· Basic Skills Resource Center: Myra is part of a statewide group that is planning a Basic Skills Resource Center (BSRC) for California. Two documents produced after the October convening were forwarded to the DE Committee. The planning group wants feedback on the preliminary vision that includes models of professional development, mission, structure, and components of the BSRC. Send feedback to Myra before January 15th, 2008.

· The 2nd CalPASS math meeting is scheduled for November 27th from 4:30-6 at DVC. The CalPASS math group is currently analyzing final exams and student work from Intermediate Algebra courses at local high schools, community colleges, and CSUEB with the goal of understanding articulation issues.

In-class tutoring in developmental courses

English report (Michael Yeoung and Sandra Mills)

DE English courses have one in-class lab hour that is designated as time for personalized instruction. Instructors may choose to have one or more tutors in-class during this hour or they may design other opportunities for students to receive individualized help, such as activities in the computer lab. In Fall 2007 18 of 41 sections of DE English (Eng 60, 70, 90) have in-class tutoring.

Training: Currently, there are 11 tutors enrolled in Human Services 58, the English tutor training course. This class meets once a week for 1.5 hours face-to-face and tutors do additional assignments online. The focus of the training is not content based per se, but emphasizes strategies such as Reading Apprenticeship, Cornell Note-taking, Costa’s Levels of Questions, and Socratic questioning. All of these tutors attended the 10-hour pre-semester training organized and facilitated by Catherine Cook. 

Evaluation: Both instructor feedback and tutor feedback via surveys indicated that tutors are being effectively used in the classroom. Verbal feedback solicited by Michael Y. from both instructors and tutors indicates that experienced instructors (those who have used in-class tutoring before) are making effective use of tutors, but inexperienced instructors appear uncertain about how to utilize the tutors. Catherine is hearing similar feedback from tutors. These are not necessarily contradictory findings since a tutor may give an ‘effective’ rating on a survey that reflects a positive experience with 2 out of 3 instructors with whom (s)he is working.

Next steps: 

· The English department needs to provide on-going professional development for faculty using tutors. Likewise, students need to be trained in what to expect from tutoring and how to benefit from tutoring. Le Pham also suggested the department continue Steve Turnwall’s practice, when he was English Tutor Lead, of meeting individually with instructors using tutoring and observing each tutor in action in the classroom.

· The English department should investigate ways to gather data that captures the diversity of opinion and experience that may exist in the tutoring program.

Math report (Michael Norris and Carol Love)

Math tutors are allocated based on the following priorities:

· All sections of Math 1, 2, and 7 (self-paced courses) have two in-class tutors who assist with individualized instruction during all class contact hours. Mid-semester the number of tutors is reduced based on class enrollment.

· Instructors who are teaching developmental math courses with a designated in-class lab hour (Math 12, 25, 25AX) may request an in-class tutor for 1 to 2 hours a week to assist with computer-aided instruction or group work on the LMC activities packet.

· Instructors who are teaching developmental math courses without a designated in-class lab hour may request tutors for 1 to 2 hours a week. Tutors primarily provide individualized instruction in the computer lab during class time or work individually or with groups of students in the classroom.

Training: Currently, math tutor training consists of a pre-semester department orientation (led by Carol), a pre-semester training (led by the campus tutor coordinator), and enrollment in Human Services 57, the math tutor training course.  This semester there are 7 tutors enrolled in Human Services 57. This class is a hybrid class, partially online with monthly meetings. The focus of the training is both content and strategies such as Socratic questioning. Tutors who are hired to help with computer-aided instruction or group work with the LMC activities packet are students who have previously completed the course using the software and the activities. 

Evaluation: We examined FA 06 survey results from 5 instructors and 92 students who evaluated 5 tutors in 7 sections (Math 12, 18, 25 (3 sections), 25AX, 30). We did not have data on Math 1/2/7 tutors. The data was banded to correspond to three of the four math tutoring goals. Overall results were positive with the majority of the students answering “always” or “usually” on all ten criteria. Goal A (the tutor promotes independence in learning) had the lowest results with 16% of the 92 students answering “infrequently” or “never” on the tutor’s use of the Socratic method, 20% answering similarly on tutor’s help with study skills, 20% on tutor’s help with building confidence with math, and 11% on tutor’s help with the “big picture.”

Is there the same need in math as in English for professional development on effective use of tutors in the classroom? Carol felt this was less of an issue in math since the majority of tutoring was occurring in Math 1/2/7 with two experienced instructors. Since the class is essentially a study hall with individualized tutoring, there may not be the same difficulties of integrating tutoring into the class setting. In addition, new tutors in Math 1/2/7 are paired with an experienced tutor so informal mentoring occurs. Catherine said she had received feedback from a math lab tutor that an instructor had undermined the tutor’s use of the Socratic method in the math lab by giving the tutee the answer, implying that the math department may need to provide professional development for faculty working in the math lab.

Myra questioned what we meant by “effective” tutoring. Is “effective” tutoring keyed to meeting the goals of tutoring? If so, do instructors and students know the goals? Should “effective” tutoring be keyed to learning outcomes? 

Next steps: Math and English representatives will work together to define the goals and SLOs for tutoring by building on the work of the Tutoring Committee.

HSI Tutoring Proposal (Catherine Cook and Ruth Goodin)

Catherine presented highlights from the “Proposal for Restructuring Tutoring Services at Los Medanos College.” The proposal outlines suggestions in the following categories: procedures/structure, research, pedagogy/professional development, tutor training, and Tutoring Academic Support Center. Ruth handed out a document entitled “Tutoring, Academic Support Services @ LMC: A Draft Overview of College-wide Coordination” which contained a proposed mission statement, goals, objectives, and outcomes for  tutoring, as well as program components for a coordinated hybrid model. We ran out of time. So both of these proposals will be revisited at the 1st meeting of the spring semester.

