Developmental Education Committee

Minutes

October 26, 2004

Present:  Barbara Austin, Jamie Bailey, Jim Cohen, Richard Livingston, Delores McNair, Phil Gottlieb, Myra Snell, Jeannine Stein, Nancy Ybarra

Guests: Art Alatorre, Bill Fracisco

1. Approval of Minutes of September 28/ Approval of Today’s Agenda

Minutes and agenda approved without changes.
2. Announcements
Jamie Bailey will be joining the DE Committee to contribute another counseling perspective.

We want to try to find a student to serve on the DE Committee. We are particularly interested in identifying a DE Math student since DE English students have participated in the past. Our Committee should forward names of interested students to Art Alatorre and to the student representatives.
Jeannine invited committee members to apply (through the Title III Co-op grant) to attend a summer institute on Learning Communities at Evergreen College in WA.

3. Responses to Developmental Education Report of Spring 2004

Assessment and Placement:  On behalf of the Matriculation Committee, Art Alatorre provided a response to the recommendations on page 43 of the DE report. 
Recommendation: We need to assess a higher percentage of incoming freshmen with long-term goals. 

Relevant data cited in the DE report:

The DE report notes that in FA 2001, 31% of first time freshman with long-term goals were not assessed upon entry to the college, and an additional 7% were exempt from assessment. 

Response:  

We do not have more current data addressing the recommendation. Art will work with Helen to provide current data on the percentage of freshmen with long-term goals that are assessed. We do not have data on the percentage of students who attend orientation, though the counselors estimated that approximately 600 high school students participate in orientation each year during the sessions conducted at the high schools.
The following strategies have been implemented in an attempt to assess a higher percentage of our entering students:
1. Addressing the Datatel glitches that allowed students who had not assessed to enroll in English courses;
2. Providing more drop-in hours for the Assessment Center so that students can take the placement tests at times that fit their varied schedules, particularly at the beginning of the semester.
Art also discussed plans to track the use of the ‘assessment exemption’ form so that some follow-up can be done with students who do not assess. 
Other information provided by the Matriculation Committee:  

Art distributed statistics on English and Math placements based on Accuplacer scores for SP 1999 through FA 2004. The number of students taking the placement test in English has risen significantly since the implementation of the English prerequisites. The percentage placing below ENG 70, in ENG 70, in ENG 90, or in ENG 10 each fall has remained fairly constant. The number of students taking the placement test in math is also increasing, but compared to English fewer students take the math placement each fall. For FA 2004 the percent placing into ‘Math 30 or above’ rose significantly. Since FA 04 is the first semester we have had a prerequisite for Elementary Algebra, we hypothesized that this increase may be the result of students taking the math placement test more seriously. 
Recommendation:  A higher percentage of students should enroll in English and math courses their first semester at LMC, particularly if their educational goal is to earn a certificate, degree or transfer.
Relevant data cited in the DE report: 

According to the DE report, about 46% of all students who assess enroll in a math or English course that semester. For students with long-term goals, these percentages might be higher. A Fall 2001 study indicated that 54% of first time freshmen with long term goals enrolled in English and 57% enrolled in math. Of those who enroll in math courses, about 43% enroll in the course recommended by the assessment process, compared to 80% who enroll in recommended English courses. (This is probably due to prerequisites for English 90 and 10S and may be partially rectified by new prerequisites for some developmental math courses.)

Response: 
More recent data (date not given) shows that 60% of the students who assess in English enroll in an English course the same semester. Parallel data was not provided for math.
The following strategies have been implemented in an attempt to increase the percentage of first-time students who enroll in Math or English: 

1. Counselors are uniformly recommending that students start with English and Math in their first semester.
2. The handbook has been updated in an attempt to provide better information on choosing the right math class. Perhaps math instructors should attend orientation to help with advising issues in math.
We do not have more recent data on the percentage of students who follow the placement recommendation by enrolling in the recommended class.
English Developmental Courses   Tabled for the next meeting because Karen was out sick.

Math Developmental Courses  Tabled for the next meeting because the Math Department Chair did not respond to the Committee’s invitation (perhaps because she is about to go on maternity leave.) We will follow up with the new chair.

Counseling: Phil Gottlieb

The Counseling Department Chair, Bill Fracisco, addressed the recommendations addressed to the Counseling Department on pages 45-46 of the DE report:

Recommendation 1: Help ensure that the counseling partnership project continues to receive the coordination and support necessary to provide this service to at least, English 70 and Math 12 students. Should additional resources become available, consider expanding the partnership to other developmental courses. 
Response: The Counseling Department wants to continue to support the Counseling Partnership in English 70 and Math 12; however, the lack of resources in the form of release time may hamper coordination and support for the partnership. TAP is currently providing some supplemental funding. This semester counselors left it up to the math and English faculty to schedule presentations for their classes. There is wider participation in English 70 than in Math 12 because the English Department requires English 70 instructors to participate. Counselors want to work with DE faculty on better integrating the counseling presentations into the math and English course curriculum. Suggestions included augmenting the ed. plan assignment with material on establishing career goals and tailoring the presentations to class need for basic orientation information.
Recommendation 2: Provide an orientation to the counseling partnership each semester for counselors who will participate in the project. This orientation should include the goals of the project, the timeline for activities, counselor responsibilities, periodic review of the content of counseling presentations, and evaluation of the counseling presentations. 
Response:  A first step will be a joint flex activity in August for counselors and instructors participating in the partnership. During the flex activity, we will generate strategies and assignments for integrating the counseling partnership into the course curriculum in more meaningful ways.
Recommendation 3:  Request that a counselor join the TLC Advisory Committee, preferably the counselor who is responsible for coordinating the counseling partnership.
Response: Done! Both Phil and Jamie have joined the DE Committee.
Recommendation 4: Ask counselors to research and recommend ways to further integrate counseling and developmental education. 
Response:  Nancy and Barbara (ENG 70) and Erich Holtmann (Math 12) are participating in the ACES pilot. Counseling and/or the DE Committee might want to follow-up with CCC on the use of ACES.
Reading and Writing Center 

The Coordinator of the Reading and Writing Center, Barbara Austin, responded to the recommendations on page 47 of the DE report.

Recommendation: Write goals for the Center and intended learning outcomes for students who use its services.
Response: The Teaching and Learning Project (TLP) Committee suggested that the Reading and Writing Center be included in the Library and Learning Support Services ‘program’ for the purpose of assessment of student learning outcomes. Barbara is meeting with Cherry Li-Bugg to discuss the development of overarching student learning outcomes for learning support services.
The Reading and Writing Center is currently working on an assessment project with 2LS instructors to investigate two questions:

1. Do students follow the advice of the writing consultants?

2. Is the advice helpful in improving the paper?

Recommendation:  Write a code of ethical conduct for consultants.
Response: Done! The code will be included in the consultants’ training handbook.

Recommendation: Write evaluation guidelines for consultants.
Response:  not addressed at this meeting.

Recommendation: Design a cohesive staff development curriculum for consultant training that includes goals and learning outcomes, principles for ethical conduct, model of 25 minute consultancy session, how to help students with reading assignments, and how to help students with writing assignments.
Response:  Barbara is in the process of designing and piloting the staff development curriculum for consultant training. The curriculum so far includes the ‘triage’ approach to consulting, a ‘writing consulting cycle’ analogous to the ‘tutoring cycle’, strategies for incorporating the Reading Apprenticeship, and plans to address the nexus of reading comprehension and critical thinking.

Recommendation:  Increase outreach to departments. Encourage use of Center on many levels – increase faculty awareness of the number of ways that the Center can support teaching and learning in their courses. 
Response: The Reading and Writing Center distributes a newsletter twice a semester that advertises the types of support offered in the center. Barbara also called department chairs to encourage them to increase student referrals. The R&W Center is also sponsoring poetry readings and a forum on the LaRamie Project this semester.

Recommendation: Publish consultants’ training session dates at the same time schedules are developed. Send out an invitation for faculty to work in the Center at that time so they can work it into their own schedules. 

Response: Schedules were not discussed but the Office of Instruction and R&W Center staff will work together to insure attendance and reporting of absenteeism.
Recommendation: Get out the message that the Center can support reading instruction on campus, including reading of graphs, tables, and illustrations – not just traditional texts.
Response: We ran out of time.
Tutoring/SI:  We ran out of time. This will be on the next agenda.

Learning Communities (Jeannine Stein) We ran out of time. This will be on the next agenda.
Review of draft of Carnegie-Hewlett Grant for Developmental Education

We received a draft of the proposed plans for the grant. We did not have time to discuss the specifics in the draft.

